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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Section A: Analysing language

AO1 AO3 AO4

Section A 20 marks 15 marks 20 marks

Analyse and evaluate how the language used in each of these texts represents
artificial intelligence.

In your answer you should consider:

e the purpose of each text and the ways in which the writers engage their
audiences

¢ how the writers portray robots
the similarities and/or differences between the texts. [55]

This question tests the candidate's ability to analyse language using appropriate terminolo-
gy, to evaluate how the contextual factors have shaped meaning, and to explore meaningful
connections across texts that demonstrate an understanding of how language is used.

Overview

Aspects of language study candidates are likely to explore include, but are not limited to:

features of genre (audience; function; bias; content)

tenor

the effect of language choices (e.g. connotations of words, subject specific language,
subordination to reflect conditionality)

contextual factors (e.g. place of publication; form and structure)

connections between the texts.

Characteristics of a successful response may include:

purposeful selection and analysis of the representation of robots as initially challenging
(Text A) or threatening (Text B and Text C)

insightful discussion of points of similarity and/or contrast that explore language use e.g.
devices to convey Al as a threat (Texts B and C) and devices to convey Al as a promis-
ing innovation for the future (Text A)

insightful consideration of how the context of production (e.g. specialist technology mag-
azine versus international news magazine versus UK tabloid) affects the construction of
meaning and attitudes.

Characteristics of a less successful response may include:

general points about the dangers of artificial intelligence without considering the fact that
Text A, for example, is more nuanced in its attitudes

the arguments put forward may be implicit and difficult to follow

a lack of close consideration of contexts when comparing and contrasting the attitudes
expressed.






Notes

The following notes address features of interest which may be explored, but it is important to
reward all valid discussion.

Genre

e extract from a specialist technology magazine, an online news article from an interna-
tional news organisation, an online article from a UK tabloid newspaper

e function: to give a personal account of an experience with artificial intelligence (Text A);
to inform and warn (Text B); to offer a cautionary account (Text C)

¢ the importance of engaging an audience (to entertain, inform and engage).

Content

e Text A: personal account about adapting one’s professional circumstances by using Al

e Text B: informative article about the implications and potential hazards of using Al in the
home

e Text C: a tabloid article about the potential dangers posed by a future living with Al.

Register

e levels of formality e.g. predominantly formal in all three texts, although some colloquial-
isms in Text C e.g. shut down and boffins which are consistent with the tone of a tabloid
newspaper

o use of direct speech in Text A to reproduce a personal experience; use of direct speech
in Text C to offer an expert perspective

e scientific and technological lexis e.g. interface and telepresence (Text A); operations
(Text B); communication (Text C)

o 21st century English features e.g. IM (Text A); bots (Text B and Text C).

Lexis and Semantics

e adjectives: to convey a sense of technological interaction e.g. tinny and pixelated (Text
A) versus human interaction e.g. normal (Text C); to convey a sense of technological
threat, e.g. creepy (Text A); dystopian, ubiquitous, Malevolent and untrustworthy (Text
B); dangerous (Text C)

e complements: to convey a sense of the power imbued by technology e.g. | felt so superi-
or (Text A); to warn e.g. The take-home message is clear (Text B)

e adverbs: to convey encroaching threat e.g. increasingly (Text B), incredibly (Text C); to
convey a sense that the threat is already here e.g. too late (Text A), frequently infiltrated
(Text B)

e concrete nouns: to describe technology we already live with e.g. camera and microphone
(Text A), vacuum (Text B), machines (Text C)

e abstract nouns: to refer to communication e.g. instructions and interface (Text A), inter-
action (Text B), language (Text C); to convey threat and menace e.g. embodiment and
nemesis (used ironically in Text A), dangers (Text B); to convey a dystopian future e.qg.
chatbots, algorithms and supervisors (Text C)
clipped nouns e.g. bots (Text B and Text C), app (Text B)

e initialisms e.g. IM (Text A) and Al (Text C) to illustrate our modern familiarity with tech-
nology

e colloquialisms e.g. freak out (Text A), chums (Text B) and Boffins (Text C)

e verbs: to convey traditional human interaction e.g. talk, say and heard (Text A), respond
(Text B), negotiate (Text C); to convey technological interaction e.g. tweet and clicked
(Text A), developing (Text C)

e modal verbs: to mark a shift in attitude e.g. could versus would (Text A); to imply a sense
of cautious moderation e.g. may (Text B)





proper nouns: to name companies associated with technology e.g. WIRED and Double
Robotics (Text A); to name social media platforms e.g. HipChat (Text A), Tinder (Text B)
and Facebook (Text C); to name experts e.g. Professor Kevin Warwick (Text C); to hu-
manise the robots e.g. Alice and Bob (Text C); to convey the international pervasiveness
of artificial intelligence e.g. San Francisco and Boston (Text A), South Korea (Text B)
adverbials: temporal e.g. ... since May (Text A), in February and Once (Text B), ... when
the scientists returned ... (Text C)

modification: to convey dehumanising experience of the modern workplace e.g. pixelated
image and headless coworkers (Text A); to convey menace and threat e.g. untrustworthy
bots (Text B); to describe the modern place of work e.g. crucial face-to-face meetings
and spontaneous brainstorm training (Text A), conversational skills (Text C)

pronouns: first person singular | to frame a personal account (Text A); first person plural
we to convey a sense of the commonality of experience (Text B); they to refer to the sci-
entists (Text C); second person singular you (Text A) to establish a sense of conversa-
tion

determiners e.g. their own language (Text C) to convey the idea that the robots have
agency

figurative language e.g. simile like a foal (Text A); metaphor nemesis (Text A), spell (Text
B) and milestone (Text C); cliche head in the sand (Text C).

Form and Structure

simple noun phrases: to convey human control over artificial intelligence e.g. my robot
(Text A) and her robot (Text B); to suggest a sense of agency for the Al e.g. the bots
(Text C); to convey power relations in the work place e.g. my boss (Text A), the scien-
tists (Text C)

longer noun phrases (modification underlined): to convey disconnection e.g. a remote
worker and a camera with no peripheral vision (Text A); to reflect the potentially duplic-
itous nature of technology e.g. bots posing as real people (Text B); their own machine
language (Text C)

simple sentences: to reflect the convenience of modern communication e.g. We talk on
the phone (Text A); to introduce a sense of dual identity e.g. | have been part robot since
May (Text A); to convey the powers of artificial intelligence e.g. Robot intelligence is
dangerous (Text C)

complex sentences: to indicate the global nature of modern business e.g. ... while most
of WIRED is in San Francisco, | live in Boston (Text A); to convey the idea that artificial
intelligence can be liberating e.g. ... which would be my physical embodiment at head-
guarters, extending myself through technology (Text A); to give a word of caution e.g.
Once you’ve invited a bot into your own home, you need to ... (Text B); to imply the ro-
bots are learning e.g. Although what the machines said was nonsense, ... (Text C)
marked themes e.g. And instead of ears ... (Text A), But when the scientists returned ...
(Text C)

patterns: to convey a sense of the human race merging with Al e.g. Instead of legs ...
Instead of a face ... (Text A); to convey a sense of human communication e.g. We IM.
We talk ... We tweet ... (Text A)

parentheses: to present quote from an expert e.g. — where intelligent devices “spell the
end of the human race” — in Text B; to attempt to humanise the machines e.g. — known
as Alice and Bob — in Text C

minor sentence: to convey failure to immediately master technology e.g. Nothing (Text A)
mood: predominantly declarative used in all three texts to convey the idea that Al is a
reality and to convey advice e.g. you need to manage your expectations and jt’s im-
portant to avoid ... (Text B); interrogative mood in dialogue to convey a sense of confu-
sion e.g. “How do | move it?” (Text A).






Pragmatics

Text A: a merging of human and artificial intelligence
Text B: advice on hazards of having robots in the home, with subtle allusions to dystopia
Text C: a categorical warning of the dangers of ceding the human world to machines.

Possible Connections/Points of Comparison

the sense of potential versus the sense of threat associated with artificial intelligence
the global versus the local

the concept of the future versus a diagnosis of the present

the presentation of ‘natural’ human interactions versus technological or machine com-
munication.

This is not a checklist. Credit other valid interpretations where they are based on the
language of the text, display relevant knowledge, and use appropriate analytical
methods.





Assessment Grid Unit 1; Section A

AO1 AO3 AO4
BAND
20 marks 15 marks 20 marks
17-20 marks 13-15 marks 17-20 marks
¢ Intelligent methods of Confident analysis of Subtle connections
analysis contextual factors established between texts
e Confident use of Productive discussion of Perceptive overview
5 e terminology the construction of Effective use of linguistic
e Perceptive discussion of meaning knowledge
texts Intelligent evaluation
e Coherent and effective
expression
13-16 marks 10-12 marks 13-16 marks
e Appropriate methods of Secure analysis of Purposeful connections
analysis contextual factors between texts
4 e Secure use of terminology Thorough discussion of the Focused overview
e Thorough discussion of construction of meaning Relevant use of linguistic
texts Purposeful evaluation knowledge
e Expression generally
accurate and clear
9-12 marks 7-9 marks 9-12 marks
e Sensible methods of Sensible analysis of Sensible connections
analysis contextual factors between texts
e Generally sound use of Generally clear discussion Competent overview
3 terminology of the construction of Generally sound use of
e Competent discussion of meaning linguistic knowledge
texts Relevant evaluation
e Mostly accurate expression
with some lapses
5-8 marks 4-6 marks 5-8 marks
e Basic methods of analysis Some valid analysis of Some basic connections
5 e Some accurate terminology contextual factors between texts
e Uneven discussion of texts Simple discussion of the Broad overview
e Adequate expression, with construction of meaning Some valid use of linguistic
some accuracy Some attempt to evaluate knowledge
1-4 marks 1-3 marks 1-4 marks
e Limited methods of Some awareness of Some links made between
analysis context texts
1 e Limited use of terminology Limited sense of how Vague overview
e Some discussion of texts meaning is constructed Undeveloped use of
e Errors in expression and Limited evaluation linguistic knowledge with
lapses in clarity errors
0 0 marks: Response not credit worthy











Section A
Analysing Language

The three texts on pages 4 to 6 present attitudes to artificial intelligence (Al). Read Texts A, B
and C and then answer the question below.

Text A is an extract from an online magazine article published on the website Wired.com,
which specialises in technology issues. Emily Dreyfuss, who writes this article, is employed by
Wired.com.

Text B is an extract from a news article published on the website of an international news
organisation.

Text C is an extract from an online article published by a UK tabloid newspaper.

Analyse and evaluate how the language used in each of these texts represents artificial
intelligence.

In your answer, you should consider:

e the purpose of each text and the ways in which the writers engage their audiences
e how the writers portray robots

e the similarities and/or differences between the texts. [55]





Text A: an extract from an online technology magazine

10

15

20

25

My life as a robot

| have been part robot since May. Instead of legs, | move on stabilized wheels. Instead of a
face, | have an iPad screen. Instead of eyes, a camera with no peripheral vision. Instead of a
mouth, a speaker whose volume | can’t even gauge with my own ears. And instead of ears, a
tinny microphone that crackles and hisses with every high note.

I'm a remote worker; while most of WIRED is in San Francisco, | live in Boston. We IM. We
talk on the phone. We tweet at each other, but I am often left out of crucial face-to-face
meetings, spontaneous brainstorm sessions, gossip in the kitchen.

So my boss found a solution: a telepresence robot from Double Robotics, which would be my
physical embodiment at headquarters, extending myself through technology. Specifically, an
iPad on a stick on a Segway" base.

The first time | opened the double interface in Chrome and clicked on an icon of my robot
3,000 miles away | was greeted by the pixelated image of my boss’s torso and a few
headless co-workers. There probably were some instructions somewhere that | should have
read, but | didn’t. “How do | move it?” | asked them. “We don’t know,” they said. | clicked
around. Nothing. | tried the arrow keys and, boom, jolted out of the robot’s charging dock
and toward onlookers. | was like a foal, learning to walk. It took about 10 minutes to discover
that a) driving a robot using a browser interface is clunky and b) the hip flooring choices of
WIRED’s office were going to be my nemesis?, with every transition from concrete to rubber
to carpet providing another opportunity to fall on my screen.

| roll over behind Sam’s desk for a brief chat about a deadline. She hasn’t heard me
approach. | don’'t know what to do. If | just say her name she'll freak out. | HipChat? her,
“Look behind you.” As soon as | do it, | realize that’s creepy—but it’s too late. She turns and
there | am.

“Hi,” | say as casually as possible, “I just-"

Sam cuts me off. “Em,” she says, “can you control the volume? You'’re very loud.”

“lam?” | ask.

“YES,” the entire bullpen yells. | find and adjust the volume. | guess | was screaming all day.

| could never go back. | felt so superior as my robot. | loved my robot.

! Segway: a self-balancing electric scooter
2 nemesis: downfall
3 HipChat: an instant messaging service for companies and teams






Text B: an extract from an international news website

10

15

20

The dangers of trusting robots

In February, a woman from South Korea was sleeping on the floor when her robot vacuum
ate her hair, forcing her to call for emergency help. It may not be the dystopian future that
some scientists have warned us about — where intelligent devices ‘spell the end of the human
race’ — but it does highlight one of the unexpected dangers of inviting robots into our home.

There are many other examples of intelligent technology gone bad, but more often than not
they involve deception rather than physical danger. Malevolent bots, designed by criminals,
are now ubiquitous on social media sites and elsewhere online. The mobile dating app
Tinder, for example, has been frequently infiltrated by bots posing as real people that attempt
to manipulate users into using their webcams or disclosing credit card information. So it’s not
a stretch to imagine that untrustworthy bots may soon come to the physical world.

Once you've invited a bot into your home, you need to manage your expectations. Movies
and marketing may have primed us to expect sophisticated interaction with our robotic
chums but we’ve still got a long way to go before they are as socially aware as they are often
depicted. Given the gulf between expectation and reality, it's important to avoid being tricked
by a fake-out known as a ‘Wizard-of-Oz setup’, where users are led to believe that robots are
acting autonomously when, in fact, human operators are remotely controlling some of their
operations.

The take-home message is clear: as robots become increasingly connected to the internet,
and able to respond to natural language, you need to be especially vigilant about figuring out
who or what you're talking to.






Text C: an extract from a UK tabloid website

10

15

‘Robot intelligence is dangerous’: Expert’s warning after Facebook Al ‘develop their
own language’

Two robots — created by Facebook — have been shut down after developing their own
language. It happened while the social media firm was experimenting with teaching the
‘chatbots’ how to negotiate with one another.

During tests, they discovered the bots — known as Alice and Bob — managed to develop
their own machine language spontaneously.

Boffins had given the machines lessons in human speech using algorithms then left them
alone to develop conversational skills.

But when the scientists returned, they found that the Al software had begun to deviate
from normal speech and was using a brand new language created without any input from
their human supervisors. UK Robotics Professor Kevin Warwick said: “This is an incredibly
important milestone, but anyone who thinks this is not dangerous has got their head in the
sand.”

Although what the machines said was nonsense, boffins noticed some rules to the speech,
especially in the way the chatbots kept stressing their own names. The scientists believe
that this was not simply a glitch — the robots were using each other’s names consciously to
interact.











Section B: Contemporary English

TripAdvisor Reviews

AO2 AQO3

Section B 15 marks 10 marks

Use your knowledge of contemporary English to analyse and evaluate the
ways in which contextual factors affect how the writers use language in
these TripAdvisor reviews. [25]

This question tests the candidate's ability to analyse and evaluate the ways in which contex-
tual factors affect linguistic choices and shape meaning. Responses should demonstrate an
understanding of how language is used through critical selection of relevant twenty-first cen-
tury language concepts and issues and should be logically organised with clear topic sen-
tences and a developing argument.

Overview

Examples must be selected from the data provided.

Characteristics of a successful response may include:

well-informed analysis of the mode e.g. stylistic features in written forms indicative of the
spoken or mixed mode

clear understanding of concepts and resulting issues

a thorough exploration of the colloquial nature of TripAdvisor posts e.g. inclusion of non-
standard English

a thoughtful evaluation of contextual factors e.g. as nationality and the global nature of
the platform, and the identities of the individual contributors.

Characteristics of a less successful response may include:

a focus on the surface evaluative features of the posts

lack of engagement with a somewhat superficial overview of issues/concepts

limited engagement with how language conveys opinion

relies largely on describing and/or summarising content

superficial consideration of the role contextual factors play in the construction of attitudes
and meaning.





Notes

Responses may explore some of the following points but there is no requirement to cover
them all or to deal with all texts. Reward all valid discussion:

Medium

TripAdvisor reviews from people who briefly provide opinions on the qualities of their ex-
periences when visiting Stonehenge

a sense of a spoken voice e.g. So, okay (Text 1)

contributors from anywhere in the world can post their reviews

some contributors are using English as a second language (Text 2)
purpose—consideration of appeal for different age groups e.g. 9yr old son (Text 1) and
pupils (Text 2)

star rating used by all as a shorthand for their more detailed opinions

some disconnect between the rating given and the subheadings e.g. Must see... con-
veys a sense of positive evaluation (Text 1)

thumbs-up icon to indicate approval

tittes added by all contributors, which give a brief summary of their opinions

some initialisms consistent with 21st century English e.g. tbh (Text 1)

some acronyms consistent with 21st century English e.g. lol (Text 1)

use of acronyms and abbreviations in Text 1 e.g. lol and 9yr to convey a sense of a re-
latable persona

symbols substituting for words e.g. $$$ (Text 3)

anaphoric reference: to refer to the stones e.g. them and it

measured use of punctuation in Text 2 versus non-standard use of punctuation in the
exclamatory My 9yr old son had a blast!!! (Text 1)

mixture of ellipsis e.g. Stonehenge (Text 1) and Standard English e.g. Retrospectively, |
cannot ... (Text 2)

crafted use of non-standard syntax e.g. ... the shuttle it was ... (Text 1) versus use of
grammatically complete structures in Text 2.

Positive points made

minor sentences to convey enthusiasm e.g. Freakin lit! (Text 4) and Wonderful (Text 5)
complements to convey satisfaction e.g. ... it’s awesome ... (Text 4) and Staff are friend-
ly and helpful (Text 5)

colloquialism to dispel cynicism e.g. bunch of rocks (Text 4)

figurative language to convey otherworldly enthusiasm e.g. blown away (Text 4) and
Fairy dust!! (Text 5)

exclamatory sentences e.g. My 9yr old son had a blast!! (Text 1) and Wow amazing ex-
perience!!! (Text 5) with intentional use of non-standard punctuation

reference to the experiences of family members e.g. My 9yr old son (Text 1) and the
husband (Text 5) to enhance the appeal of the experience of visiting Stonehenge

use of 5 star rating in both Text 4 and Text 5 to convey complete satisfaction

some disconnect between the rating given and the subheadings e.g. Must see ... con-
veys a sense of positive evaluation (Text 1)

minor sentence e.g. Stonehenge (Text 1) to craft a sense of monumental importance of
the attraction

figurative language e.g. had a blast and a ton to see (Text 1)

adjectives to convey positive evaluation e.g. beautiful England (Text 1) and a amazing
time (Text 5).





Negative points made

non-standard capitalisation in subheading e.g. Money Grabbing (Text 3) to emphasise
the contributor’s outrage at the cost of the visit

hyperbole e.g. in the subheading Money Grabbing (Text 3) to reflect the strength of neg-
ative feeling about how something about a common heritage is being commodified
cultural reference to Avebury Stone Circles (Text 3) to compare Stonehenge unfavoura-
bly to another similar attraction

direct speech to criticise tourists who merely want to collect experiences e.g. “I've seen
it” (Text 3)

symbols as shorthand for expense $$3$ (Text 3) which also relates to the contributor’s
Australian nationality

complements to convey opinion e.g. ... they aren’t really interested (Text 2).






Assessment Grid Unit 1;: Section B

AO2 AO3
BAND
15 marks 10 marks
13-15 marks 9-10 marks
Detailed critical understanding of Confident analysis of a range of
concepts contextual factors
5 Perceptive discussion of issues Productive discussion of the
Confident and concise selection of construction of meaning
textual support/other examples Perceptive evaluation of effectiveness
of communication
10-12 marks 7-8 marks
Secure understanding of concepts Effective analysis of contextual
Some intelligent discussion of issues factors
4 Consistent selection of apt textual Some insightful discussion of the
support/other examples construction of meaning
Purposeful evaluation of effectiveness
of communication
7-9 marks 5-6 marks
¢ Sound understanding of concepts Sensible analysis of contextual
e Sensible discussion of issues factors
3 e Generally appropriate selection of Generally clear discussion of the
textual support/other examples construction of meaning
Relevant evaluation of effectiveness
of communication
4-6 marks 3-4 marks
Some understanding of concepts Some valid analysis of contextual
Basic discussion of issues factors
2 Some points supported by textual Undeveloped discussion of the
references/other examples construction of meaning
Inconsistent evaluation of
effectiveness of communication
1-3 marks 1-2 marks
A few simple points made about Some basic awareness of context
1 concepts Little sense of how meaning is
Limited discussion of issues constructed
Little use of textual support/other Limited evaluation of effectiveness of
examples communication
0 0 marks: Response not credit worthy











Section B
Contemporary English

The following set of data is a selection of TripAdvisor reviews, where contributors present their
opinions on visiting Stonehenge, an ancient monument in England.

Read the data then answer the question below. You should use appropriate terminology and
provide relevant supporting examples.

Use your knowledge of contemporary English to analyse and evaluate the ways in
which contextual factors affect how the writers use language in these TripAdvisor
reviews. [25]

TEXT 1 (a mother from the UK)
Maggie L, Shropshire 21

00000 Reviewed 5 weeks ago

Must see to say you’ve seen it

So, okay. Stonehenge. | drove 3 hours to witness this English history and | won't say | was
disappointed, because | wasn’t. On a nice day would’'ve loved to walk up to it but tbh this was a
cold April day in beautiful England. Wasn’t happening. So the shuttle it was lol. My 9yr old son
had a blast!! Can’t complain. Just not a ton to see if you're expectations are high.

TEXT 2 (a teacher from Germany)
Agnes Lichsteiner, Gelsenkirchen 3 6

00000 Reviewed 2 weeks ago

Not for students...

We visited Stonhenge with pupils. Retrospectively, | cannot recommend visiting with students
because they aren’t really interested in it — yet.

MooDunphy, Australia

0000 Reviewed 1 week ago

Money Grabbing waste of time

Much better to go and see Avebury Stone Circles, where you can actually get up close and
touch them without paying $3$$. if you want a view of Stonehenge to say “I've seen it” just drive
along the A303 and have your camera ready. Alternatively you can park at the visitor center
and walk about 2 miles and save some $$$.

TEXT 3 (a visitor from Australia) é})
5

Rita and Allan Hillock, USA

eee0ee Reviewed 3 weeks ago

Freakin lit!!!!

it's awesome. You can see it from the freeway. At first you may think they are just a bunch of
rocks, but when you listen to the audio and learn all the facts, you'll be blown away.

TEXT 4 (American visitors) d}
16

TEXT 5 (a visitor from London)
M_Pearce1975, London 18 é}
eee0e0e Reviewed 1 week ago

Wonderful

Wow amazing experience!!! Staff are friendly and helpful! Had a amazing time the husband
loved it — trying to work out how the stones got there! Fairy dust!!










SECTION A - EXAMPLE 1
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SECTION A - EXAMPLE 1



Eduqas

Sticky Note

Basic overview
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Shaping exploration of language use
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Needs support
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